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ABOUT LEARNING FROM INJUSTICE: THE INTERNMENT OF JAPANESE
CANADIANS - A COLLECTION OF TEACHING AND LEARNING
RESOURCES FOR GRADES 6-12

The objective of these educational materials is to raise critical awareness among students about
Canada’s unjust internment of Japanese Canadians during the Second World War. It was not until
1988 that the Canadian government officially acknowledged this legally sanctioned historical
injustice. These materials are an attempt to recognize those who suffered from this injustice and,
through greater awareness, ensure that similar injustices are less likely to be to be repeated.

These education materials have also been designed to highlight and complement the work of the
Nikkei Internment Memorial Centre in New Denver, British Columbia. The Nikkei Internment
Memorial Centre (NIMC) is a National Historic Site dedicated to telling the story of over 22,000
Japanese Canadians who were forcibly relocated during World War Il. Located on the site of “The
Orchard” internment camp in New Denver, the NIMC contains original buildings, period artifacts
and interpretive displays as well as the Heiwa Teien Peace Garden.

The NIMC is a place to learn, reflect, and preserve the local history of internment and the Second
Uprooting, when Japanese Canadians were given the ultimatum after the war of moving east of the
Rocky Mountains or to Japan. It includes Kyowakai Hall with its many photographs and objects on
display; three internment shacks—one for staff to welcome visitors, one with objects from
wartime, and one that shows life from the end of the war until 1957. These teaching and learning
materials feature images and details from the NIMC with the hope of increasing awareness and
appreciation of the centre and its work.

The Approach

By engaging in the educational materials in this resource, students will develop a critical
understanding of:

- the immediate and underlying causal factors that led to the internment of Japanese Canadians;

» the hardships endured in the camps from the perspective of the internees;

- the immediate and long-term consequences on the individuals interned, as well as their
descendants and communities;

- the struggle by Japanese Canadians impacted by internment for recognition, reconciliation, and
redress; and

- the important lessons that can be learned from the study of human rights violations

The lessons have been designed to align with and support curriculum outcomes in grades 6-12 in
subjects including social studies, history, and political science. In addition to supporting curricular
outcomes from across Canada, the lessons have been designed to nurture curricular, core, and
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global competencies. These include competencies related to historical thinking as well as critical
thinking, creative thinking, collaboration, communication, and citizenship.

The lesson plans and slide decks included in this resource are self-contained, each focusing on
developing understanding of the events, experiences, and consequences of internment. If taught
individually, these lessons are ideally suited for exploring, questioning, interpreting, and deepening
our understanding of historical events. As components of a unit of study, these lessons invite
critical inquiry into a wide range of topics and issues relating to the experiences of Japanese
Canadians and the impact of the internment operations.

Certain parts of this collection contain historical language and content that includes racist,
stereotypical, or negative portrayals of Japanese Canadians. Some of this content and historical
language reflects perspectives during the time periods when they occurred. Original content and
historical language remains intact to ensure that attitudes and perspectives about Japanese
arrivants and citizens are not erased from the historical record. Learning about historical
perspectives supports the understanding of prejudice and inequities that shaped conditions in the
past and continue today. Teachers must be mindful that for students of Japanese ancestry and
other racialized students, experiences of prejudice are ongoing. Preparing the class to engage
thoughtfully with the past must include consideration of how to address racist, stereotypical, or
otherwise offensive language in historical documents.

While these lessons have been designed to be completed in one class period, the individual parts of
each lesson could be taught over multiple days and sessions. The design of the lessons includes the
following parts and features:

= Alesson question and challenge: All suggested learning activities in the lesson are designed to
help students answer the lesson question. Students will respond to the question by completing
the challenge throughout.

e Start the Thinking: The first section of every lesson includes activities that allow students to
easily access the types of thinking, criteria, and thinking strategies that will be used throughout
the lesson. This section also invites learners to begin responding to the lesson question and
challenge. Students’ initial ideas can be big or small, in words or in pictures, and can be changed
and refined during the lesson.

e Grow the Thinking: In the middle section of the lesson, students pause at various points to do
learn and practice using various thinking tools that support historical thinking. For example,
building criteria or modeling effective thinking to grow their initial thinking on the central
guestion posed by the lesson. In this section students will also be invited to revisit their initial
thinking about the lesson question and challenge. This section of the lesson also features
relevant content that students will use to respond to the lesson question and challenge. This
content is often in the form of source document, images, and other historical artifacts. These
can be used as-is or supplemented with other sources of information.
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= Reflect on the Thinking: In the final section of the lesson students are encouraged to reflect on
and revisit their thinking guided by what they’ve learned in the lesson. Students also complete
their response to the lesson question and challenge.

e Each lesson includes detailed instructional strategies and required support materials. These
include briefing sheets, activity sheets, images, and source documents.

Assessment of student thinking and work may be embedded in each of the lessons in several ways.

e Refer to the suggested activities for each lesson to find suggestions about specific moments
during a lesson when you might assess signs of student learning. The activities provide
numerous embedded ways to provide helpful descriptive feedback related to particular
learning tasks and concepts.

e Plan how you might take advantage of the opportunities for self-assessment and peer feedback
(assessment as learning) that are woven throughout the lessons. Students are provided with
opportunities to engage with and internalize the criteria to guide their decision-making and
self-assessment of quality work. In addition, there are regular opportunities for students to
assess each other’s thinking and offer helpful peer feedback as learning progresses.

e Think of ways you will use in-class student talk—from partner exchanges to small group
conversations to whole class discussions—as opportunities for making observations that
support assessment about students’ background knowledge and the quality of evidence they
use to support their conclusions. For example, while students share with a partner, circulate
and observe their explanations of thinking and reasoning. Ask questions such as: “What led you
to that decision?”; “How much did your thinking change during your discussion?”; and “Which
piece of evidence influenced you the most? The least?”

In addition to the five lesson plans, this resource also includes three slide decks. The slide decks
have been designed to introduce the topic of internment and invite learners to think about what
Japanese Canadian teens may have felt and experienced during internment. The slide decks can
support the five lessons or used on their own. The slide decks also feature images and details of the
NIMC, bringing a little of the NIMC to learners who may not have the opportunity to visit in person.

Understanding Critical Thinking

For more information about the approach used in these teaching and learning materials, please
visit: www.TC2.ca

For more information about the historical thinking concepts approach used in these lessons, please
visit: https://tc2.ca/resources/history

These learning resources both nurture and invite critical thinking to nurture quality thinking.

A person thinks critically when they thoughtfully decide what would be sensible or reasonable to
believe or do in a given situation. The need to reach reasoned judgments may arise in countless
kinds of problematic situations such as trying to understand a passage in a text, trying to improve
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an artistic performance, making effective use of a piece of equipment, or deciding how to act in a
delicate social situation. What makes these situations problematic is that there is some doubt as to
the most appropriate option.

Critical thinking is sometimes contrasted with problem-solving, decision-making, analysis and
inquiry. In all these situations, we need to think critically about the available options. The term
critical thinking draws attention to the quality of thinking required to pose and solve problems
competently, reach sound decisions, analyze issues, plan and conduct thoughtful inquiries and so
on. In other words, thinking critically is a way of carrying out these thinking tasks just as being
careful is a way of walking down the stairs. Thinking critically is not a unique type of thinking that is
different from other types of thinking; rather, it refers to the quality of thinking.

Our focus on the quality of thinking does not imply that students must arrive at a preconceived
right answer; rather, we look to see whether their varied responses exhibit the qualities that
characterize good thinking in a given situation. For example, it wouldn’t matter whether students
opposed or supported a position expressed in a newspaper or textbook. Regardless of their
particular position, we would want students’ critically thoughtful responses to exhibit sensitivity to
any bias, consider alternative points of view, attend to the clarity of key concepts, and assess
supporting evidence. We believe that emphasis on qualities that student responses should exhibit
focuses teachers’ attention on the crucial dimension in promoting and assessing students’
competence in thinking critically.
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This lesson includes references to historical human rights violations. Please be mindful that
these topics may connect to the experiences of many students. When preparing the class to
engage thoughtfully with past and present human rights violations consider the approaches
offered in the following resources:
o “Responding to Trauma in Your Classroom”
https://www.learningforjustice.org/magazine/spring-2016/responding-to-trauma-
in-your-classroom

Some of the documents in this lesson contain historical language and content that includes
racist, stereotypical, or negative portrayals of Japanese Canadians. Be mindful that for
students of Japanese ancestry and other racialized students, experiences of prejudice are
ongoing. Preparing the class to engage thoughtfully with such views by including consideration
of how to address racist, stereotypical, or otherwise offensive language in historical
documents.

Additional resources to support student understanding of cause and consequence, the
historical thinking concepts used in this lesson, can be found at:
o “Thinking About History” https://tc2.ca/resources/history

Start the Thinking

1.

Organize students into pairs and provide each group with a copy of Activity Sheet A (ldentifying
the Causes of an Accident). Ask students to read the account of the car accident and list the
factors that contributed to the car accident. Student responses might include:

e Alex forgot his phone at a friend’s house

e Snowy weather and icy road conditions

e Mr. Taylor was drinking and driving

e Mr. Taylor was looking at his phone

e Inaction from the town to fix that part of the highway

e Impaired driving laws were not well enforced

Explain to students that causation is complex because direct causes rarely act alone. Major
events usually result from deeper, long-term factors and causes. Historians distinguish
between:

e Immediate causes: direct and obvious events that happen right before the main event.
Removing them may not have prevented the event from happening, as there could be more
significant factors contributing to the event.

e Underlying causes: deeper, less visible conditions or beliefs that develop over time. They
often represent a broader underlying factor, practice, or belief and are not tied to a single
event. Removal of an underlying cause may help prevent the event altogether.

Consider noting and displaying the types of causes for use later in the lesson. Direct students'
attention back to activity sheet and invite them to classify the contributing factors that led to

the car accident into immediate and underlying causes. Provide an example of an immediate

cause (for example, the roads were icy with low visibility) and a broader underlying cause (for
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example, impaired driving laws were not well enforced by police). Invite students to share and
discuss their decisions.

3. Share the lesson inquiry question and challenge and inform students that in this lesson they will
explore the causes of the internment of Japanese Canadians during the era of World War Il in
Canada.

4. Provide each group with a copy of Briefing Sheet A (Japanese Canadian Internment—What
Happened?) and each student with a copy of Activity Sheet B (Describing the Causes of
Internment). Prompt groups to carefully read the briefing sheet and to note any causes of the
internment on their activity sheet.

5. Invite groups to share their noted causes with the class. As they share, guide students’
attention to the “My first thoughts” section of the activity sheet. Ask students to decide which
three factors might have been most influential in causing the internment of Japanese
Canadians. Assure students that they will be able to revisit their decisions at the end of this
lesson.

Grow the Thinking

1. Briefly explain that when historians study the past, they don’t just list events in order but
instead work to understand why those events happened the way they did. Instead of looking
for a single cause, historians try to which causal factors, including broad social, political, and
economic conditions, were most influential.

2. Guide groups to page two of Activity Sheet A and ask them to decide which three factors were
most influential in causing the accident.

3. Invite groups to share their decisions and thinking with the class. As students share, co-develop
or present the criteria for evaluating the influence of causes. The criteria include:

e The factor was directly linked to the event occurring: that is, the factor led to the causes that
were catalysts related to the event and it was not simply an accidental occurrence (for
example, the fact that Alex forgot his phone was linked to the accident because the reason
he was driving at the time was to retrieve his phone).

e The factor was an important contributor to the direction and intensity of the event: that is,
the factor played an important role in both the event and its consequences (for example, a
careful driver going slowly might still have hit Alex’s car, but the accident would have been
less serious).

e The event would be much less likely to have occurred if the factor was not present: that is,
the accident would have been less likely to occur if a factor had not been present (for
example, the serious accident would have been much less likely to have occurred if one
driver had not been drinking before the accident).

Consider noting and displaying the criteria for use later in the lesson.

4. Invite groups to revisit their initial decisions about the main causes of the accident, this time
using the criteria to guide their thinking. Encourage groups to share their decisions and thinking
and to describe any reasons for changing or maintaining their initial thinking.
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5. Organize students into small groups (3-4 students) and provide each group with a copy of
Source Collection A (Causal Factors of Japanese Canadian Internment) and at least two copies
of Activity Sheet C (Rating the Importance of Causal Factors). Inform students that they will
examine various primary and secondary sources to determine which causes were most
influential in the government’s decisions to intern Japanese Canadians.

6. As aclass, review Source 1 and the first causal factor, The Bombing of Pearl Harbor. Invite
groups to first suggest if the bombing was an immediate or underlying cause, then guide
students in using details from the source and the criteria to rate the influence of the bombing
on the government’s decision to intern Japanese Canadians.

7. Invite groups to share their individual and overall ratings with the class. As they share, share
that while the bombing of Pearl Harbor in December 1941 by Japanese forces is often described
as a “trigger” for Japanese Canadian internment, internment was made possible by broader and
underlying social and political conditions.

8. Assign or have groups select at least one additional source from Source Collection A (provide
additional copies of Activity Sheet C if needed). Prompt groups to follow the same steps and to
rate the influence of their selected cause. Remind students to use the three criteria for an
influential cause discussed above (directly linked, contributed and more likely) and their ratings
to guide their decision making. Remind groups to use the criteria for rating causes to guide
ratings and thinking.

[Yo)

. Encourage groups to share their ratings and thinking with the class. As groups share, invite
groups to suggest which three factors most influenced government decisions to intern Japanese
Canadians. Lead a discussion about the relative influence of factors by posing questions such as:

e Which were more influential: immediate or underlying factors?

Reflect on the Thinking

1. Prompt students to revisit Activity Sheet A and the “My final thoughts” section of the activity
sheet. Ask students to rank the three factors that most influenced the Canadian government’s
unjust decisions to intern Japanese Canadians, this time using the criteria and the learning from
this lesson to guide their decisions.

2. Ask students to share their decisions and thinking with the class. Invite students who were
persuaded to change their minds to explain the reasons for the shift in their thinking.

3. Asstudents share, encourage students to suggest what important lessons about the causes of
human rights injustices might be learned from studying the factors that contributed to the
internment of Japanese Canadians.

Possible Extensions and Modifications

» Ask students explore additional sources about the causes of the internment of Japanese
Canadians.
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» Invite students to use the processes and strategies of this lesson to identify continuities and
changes among various internments (e.g., internment of Ukrainian Canadians, German
Canadians, Italian Canadians, Japanese Canadians).

e Use the processes and thinking strategies from this lesson to examine factors that influence
other historical or contemporary government decisions and human rights injustices.

» Do fear or facts play a greater role in shaping public opinion and actions? Examine how
newspapers, politicians, and other public voices influenced perceptions of Japanese Canadians.

- which primary and secondary sources are more reliable or insightful? What voices or
perspectives might be missing in some of the sources considered in this lesson, and how does
that shape our understanding of the causal factors?
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It was late on a cold, snowy night when Alex, a 17-year-old high school student, realized he had left
his phone at a friend’s house across town. Normally, it wouldn’t have mattered - but he had an
early shift the next morning, and his phone was his alarm, his calendar, and his only way to check in
with work. He also didn’t want his parents to notice it was missing; they had already warned him
about being more responsible. The roads were icy and visibility was poor, but Alex didn’t think
twice. He grabbed the keys to the family car and headed out, hoping to be back before anyone
noticed.

At the same time, Mr. Taylor, a local business owner, was heading home from a holiday party. He
had been drinking and was checking a message on his phone when his car drifted slightly over the
center line. As Alex turned onto the highway, Mr. Taylor’s car hit a patch of black ice. He couldn’t
regain control in time - and crashed into Alex’s car. The collision was very serious.

Afterward, the town was in shock. People said things like, “If only Alex hadn’t gone back for the
phone,” or, “Why was Mr. Taylor even behind the wheel if he’d been drinking?” Someone said this
accident happened because of icy conditions. It is worth noting that local officials had long been
warned of the dangers on that part of the highway, especially in winter, and yet they seemed
uninterested in doing anything about it. Apparently, this was because the residents of that part of
town did not have any influence with local authorities. Others wondered whether the impaired
driving laws had been more faithfully enforced in the town, whether Mr. Taylor would have been
as drunk as he was.

What factors caused the accident?
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Sort the factors that led to the car accident into immediate and underlying causes

Immediate causes Underlying causes
Immediate causes Underlying causes

e Are often the most obvious and easily e Are usually less obvious and more difficult to
identified. identify.

e Typically occur just prior to the event in e Are often a broader underlying condition,
question. practice, or belief and not tied to a single event.

e Removal of an immediate cause may not have | ¢ Removal of an underlying cause may help
prevented the occurrence of the event, as prevent the event from occurring.
there may be more significant factors
contributing to the event.

Which three factors were most influential in causing the accident?

1. Reasons that support the decisions

Criteria for evaluating the influence of causes

e How s it directly linked to the event (not simply accidental)?

e How much did it contribute to the event’s direction and intensity?

* How might the likelihood of the event have changed if the factor had been missing?
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What factors caused the internment?

My first thoughts:
Which three factors were the most influential in causing the internment?
1. Reasons that support the decisions
2.
3.

My final thoughts:
Which three factors were the most influential in causing the internment?

1. Reasons that support the decisions
2.
3.
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Causes of How closely linked is the factor to How much did the factor How might the likelihood of the
internment the event (not simply accidental)? | contribute to the event’s direction | event have changed if the factor
and intensity? had been missing?
Cause:
O Very closely linked O Avery large contribution O Very likely to have changed
O Somewhat closely linked L Somewhat large contribution O Somewhat likely to have
O Not at all linked O No contributions changed

O unlikely to have changed

Reason for your rating: Reason for your rating: Reason for your rating:

O Immediate
O underlying

Overall rating: Use the criteria and rate the overall level of influence of this causal factor

O Very influential
[0 Somewhat influential

O Not at all influential
Reasons for the rating:
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Cause #3 - Invocaton of the War Measures Act, August 22, 1914 (contnued)
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Cause #4 - Racism and Prejudice against Asian Immigrants

In the early 1900s, there were many acts of discriminaton against Asian people in Canada. On
September 7, 1907, the Asiatc Exclusion League (A.E.L.) organized a protest in Vancouver against
Asian immigraton, but it turned violent. A large mob rioted through Chinatown, smashing windows,
breaking into stores, atacking people, and destroying homes and businesses owned by Chinese
Canadians. The mob then moved into the Japanese community, and the violence contnued for
two days. A year later, in 1908, the governments of Canada and Japan signed the Hayashi-Lemieux
“Gentlemen’s Agreement,” which limited Japanese immigraton to only 400 men and domestc
workers per year. In 1928, this number was reduced even further to just 150 immigrants per year.
Even though Japanese Canadians could atend university, they could not vote, which meant they
were banned from becoming lawyers, teachers, pharmacists, or accountants, and they could not
work for the government. Without votng rights, Japanese Canadians were treated as “second-class”
citzens, even though many were born in Canada or had become Canadian citzens. They were also
ofen denied social assistance and faced restrictons when applying for forestry and fshing licenses.

Cause #5 - Economic Competton

During the early 1900s, many Japanese Canadians worked hard and found success in areas like
farming, fshing, and running small businesses. Their achievements showed their strong work
ethic and determinaton, but unfortunately, this success also led to resentment from many white
Canadians. Instead of celebratng the contributons of Japanese Canadians to the economy and local
communites, some white Canadians felt threatened and became hostle. This growing resentment
fueled discriminaton and unfair treatment toward Japanese Canadians, making it harder for them to
fully partcipate in Canadian society, even though many were born in Canada or had lived there for
many years.

Our experience of injustice did not begin with Pearl Harbor.
We were obvious scapegoats long before December 1941. The
struggle to achieve full recognition as citizens of this country
can be traced to the early years of Japanese immigration and the
intricate play between economics and racism. Decades before
1941, we were targeted by racists because of our growing success
in British Columbia in three major industries: fshing, forestry
and farming.

Excerpt from Japanese Canadian Redress: The Toronto Story

View the full source online
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Cause #6 - Politcal acton and pressures

Between December 1941 and February 1942, BC government o¥cials, police leaders, and citzen
groups used World War Il fears as an excuse to pressure Otawa into removing Japanese Canadians
from the coast. They spread fear, made false claims about “security threats,” and used politcal
pressure to force the federal government to pass laws that uprooted thousands of innocent people
from their homes.

The Politics of Racism

In February 1939 the Interdepartmental Committee on the Treatment of Aliens and Alien
Property met and concluded:

If the enemy should be an Asiatic power, it might be necessary in that contingency, to
recommend the internment of nearly all enemy nationals, since it is recognized that public
feeling in that section of Canada [B.C.] on the part of Canadian citizens and other Asiatics
might render this course necessary, not alone to avoid the danger of espionage and sabotage,
but also for the protection of the person and property of enemy aliens.

Excerpt from The Politics of Racism, Ann Gomer Sunahara
CC BY-NC-ND 4.0

Political Timeline: From Pearl Harbor to the Internment of Japanese Canadians

Before December 1941
Premier John Hart and Attorney-General R.L. Maitland, leaders of British Columbia’s
government, were already worried about Japanese Canadians. Even before Japan attacked
Pearl Harbor, they had traveled to Ottawa to tell federal leaders that they wanted Japanese
Canadians removed from the coast. They claimed it was for “security,” even though no actual
threat had been proven.

December 7, 1941: Attack on Pearl Harbor

When Japan attacked Pearl Harbor, fear and racism exploded on the BC coast. Even though
there was no evidence that Japanese Canadians were a threat, many people—especially in
government and media—used the war as an excuse to demand their removal. Racist writers
and local leaders, like Hilda Glynn-Ward and Sidney D’Esterre, helped spread fear through
speeches and articles.

December 1941
Premier Hart and other BC leaders continued secretly pressuring the federal government to
remove Japanese Canadians. At the same time, ordinary Japanese Canadians were trying to
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Cause #6 - Politcal acton and pressures (contnued)

February 24, 1942
The federal Cabinet passed Order-in-Council P.C. 1486, a special emergency law. This gave
the government the legal right to expel anyone from the coast, even Canadian citizens, if they

were considered a “security risk.”

February 26, 1942
The government offcially proclaimed that all people of Japanese heritage—whether born in

Canada or not—had to leave the BC coast.

Adapted from: www.policyalternatives.ca/wp-content/uploads/

attachments/BC_Government_and_Dispossession_of Japa-
nese_Canadians_June2020.pdf
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Lesson Inquiry Question

What was life like for people living in Japanese Canadian internment camps?

Lesson Challenge

Create a collection of powerful words and phrases that accurately describe the
experiences of Japanese Canadians who were interned.

Lesson Summary

In this lesson, students learn about life in the internment camps from the perspectives of
Japanese Canadian internees. To begin the lesson, students practice using thinking
strategies for historical perspective taking. Guided by criteria for assessing historical
perspectives, students then examine primary and secondary source documents to find
details about the experiences of Japanese Canadians during internment. To conclude the
lesson, students create a collection of powerful words and phrases that accurately describe
the experiences of Japanese Canadians who were interned during the era of the Second
World War.

Lesson Materials

» Activity Sheet A: Describing Life in Internment Camps (one copy for each student)

» Source Collection A: Internment Camp Images (for digital display or one copy for each
small group of students)

» Source Collection B: Life in Japanese Canadian Internment Camps (for digital display or
one copy for each small group of students)

» Activity Sheet B: Describing Life in Internment Camps (one copy for each small group of
students)

Important Considerations

- The activities in this lesson have been designed to be completed in approximately one
hour but could also be expanded for a more in-depth study of the broader social and
political conditions for Japanese Canadians, including the Issei (immigrants from Japan
and Hawaii), the Kibei (Canadian-born but Japanese-educated), and the Nisei
(Canadian-born and Canadian-educated).

= This lesson includes a selection of primary and secondary sources and other resources
for student inquiry. The learning activities, thinking strategies, and criteria can also be
used with other primary and secondary sources that examine the effects of
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internment.

This lesson includes references to historical human rights violations. Please be mindful
that these topics may connect to the experiences of many students. When preparing
the class to engage thoughtfully with past and present human rights violations consider
the approaches offered in the following resources:
o “Responding to Trauma in Your Classroom”
https://www.learningforjustice.org/magazine/spring-2016/responding-to-
trauma-in-your-classroom

» Some of the documents in this lesson contain historical language and content that
includes racist, stereotypical, or negative portrayals of Japanese Canadians. Be
mindful that for students of Japanese ancestry and other racialized students,
experiences of prejudice are ongoing. Preparing the class to engage thoughtfully
with such views by including consideration of how to address racist, stereotypical, or
otherwise offensive language in historical documents.

Additional resources to support student understanding of historical perspective and
cause and consequence, the historical thinking concepts used in this lesson, can be
found at:

o “Thinking About History” https://tc2.ca/resources/history

Start the Thinking

1.

Organize students into pairs and briefly explain they will explore what life may have
looked like and felt like for people living in 1858. Begin by sharing this historical
example:

In 1858, people living in the British colony of Vancouver Island waited four to five
months to receive a response to a letter sent from London, England, to Victoria. This
meant that important news from friends and family took almost half a year to arrive.

Invite students to suggest any words or phrases that describe what it might have been
like for people in the past to wait this long to receive a return letter from their home
country. Ask groups to share and record their initial thoughts.

Encourage groups to share their ideas with the class. Student responses might be
influenced by modern-day perspectives and their experiences living in a time of instant
communication and access to information. When responding with a modern-day lens,
students may suggest that colonists might have:

- felt frustrated or isolated by having to wait so long to hear news from their
families in England
» thought that writing letters was inefficient and that they needed a faster way to
communicate
Prompt students to revisit their initial responses about communication in 1858 by
posing questions such as:
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= Which of comments may have been informed by their present experiences and
expectations?
= Which of comments reflect the beliefs and conditions of 1858?

5. Ask students to share their thinking. As students share, explain that thinking like a
historian and adopting a historical perspective means considering how social, cultural,
intellectual, and emotional contexts shaped people’s lives, thinking, and actions. To help
think about how people at the time likely felt, rather than how we would feel today in
the same situation, three strategies for historical perspective taking can be useful. The
three strategies are:
= Anticipate different beliefs and values: What important differences in beliefs and
values should we think about that may be different from those people hold today?

= Expect different conditions: What important differences in the realities of daily life
back then explain why some things that were normal for them may seem strange to
us today?

= Consider different meanings: What important differences in the meaning of words
and actions in the past explain how they may have been understood differently from
today?

6. Prompt students to revisit their initial responses about communication in 1858 by
posing, this time revealing that although mail service between Victoria and London in
1858 was still measured in months, it had improved greatly in the preceding decade.
The turnaround time had been reduced by almost half, thanks to improvements in
transportation, especially with the new use of steam power in ocean transport. Invite
students to think about what life was like back then and how the colonists probably felt
and thought while waiting four to five months for a reply to a letter, instead of almost a
year. Student suggestions might include:

 They might have been excited by the faster mail;
» They may have felt more connected to England than before; and
» They may have viewed the mail service as modern and impressive, not slow.

7. Share the lesson question and challenge with students, informing students that they are
going to explore the experiences of Japanese Canadians interned during the Second
World War era.

8. Organize students into small groups (3-4 students) and provide each student with a copy
of Activity Sheet A (Describing Life in Internment Camps). To start students’ thinking
about life in internment camps, digitally display the images from Source Collection A
(Internment Camp Images). Prompted by details in the images, ask students to note
words or phrases on Activity Sheet A that help describe life for Japanese Canadians in
internment camps.

Grow the Thinking

1. Organize students into small groups (2-4 students) and provide each group with a copy
of Source Collection B (Life in Japanese Canadian Internment Camps) and at least one
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copy of Activity Sheet B. Inform students that they will examine primary and secondary
sources to better understand what life was like for Japanese Canadians who interned.

2. As aclass, examine the photo of the men’s dormitory in Hastings Park, Vancouver.
Briefly explain that this photo shows the location where Japanese Canadians men and
boys were first sent after being removed from the exclusion and then sent to
internment camps in the interior of B.C. Read the excerpt from a description of Hastings
Park (consider having students visit (or digitally display) the link to the full source
document). Lead a discussion about what these sources might reveal about what
interned Japanese Canadians may have thought and felt while in Hastings Park. Remind
students to use the three strategies for nurturing historical perspective-taking and
encourage them to look for both obvious and less obvious clues about the conditions,
beliefs, and perceptions associated with the camp. Prompt groups to note their
observations and related words and phrases on the activity sheet. For example:

e What details in the source help describe life in internment camps?
0 Internees were living and sleeping very close together, bunks were
separated by sheets
0 The buildings were smelly and dusty
0 Bathrooms were not private
e What words and phrases describe life in internment camps?
0 Lack of privacy
O Able to socialize
0 Families split apart
O Lost freedom
3. Assign or invite groups to select other sources from the Source Collection. Ask groups to
identify details in their selected sources and to note any words and phrases that could
be used to describe the experiences of Japanese Canadians who were interned (groups
could also examine other sources that describe the conditions and experiences of
internment).

4. Invite groups to share their descriptions and suggested words and phrases. As they
share, prompt students to add words and phrases to page 1 of Activity Sheet A.

Reflect on the Thinking

1. Prompt students to revisit their collection of words and on Activity Sheet A. Prompt
students to select the most powerful word or phrase from their collection. Encourage
students to share their selections with the class. As they share, use their suggestions to
co-develop or present the criteria for a powerful word or phrase. The criteria for a
powerful word or phrase include:

e Clear and interesting: Are the words and phrases easy to understand? Do they catch
the attention of the reader?

e Accurately describes details: Do the words or phrases accurately describe what life
was like in the camps, including the experiences and perspectives of Japanese
Canadians?
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2.

= Creates pictures and feelings: Do the words and phrases help you imagine what
happened, understand the emotions people felt, and show what their relationships
were like?

Invite students to work in pairs and use their understanding of the experiences of
Japanese Canadians in internment camps to revise their original lists by adding, revising,
or removing powerful words and phrases, and to explain their reasoning on page 2 of
Activity Sheet A.

Ask each group to choose their five most powerful words or phrases that describe what
life was like for Japanese Canadians in internment camps. Remind students to use the
criteria for a powerful word or phrase when making their decisions.

Invite students to share their lists and reasoning with the class. Conclude the lesson by

guiding a discussion using questions such as:

e How might different members of a family (e.g., children, teens, parents,
grandparents) have experienced internment differently?

e How might internment have affected Japanese Canadians’ sense of identity and
belonging?

e How were the experiences of Japanese Canadians during internment similar to or
different from the experiences of interned Japanese Americans in the United States?

e What voices or perspectives might be missing in some of the sources considered in
this lesson, and how does that shape our understanding of what life was like for
interned Japanese Canadians?

Possible Extensions and Modifications

In step 3 of the Grow the Thinking section, consider asking students to use the historical
perspective criteria to peer review each other’s summaries. The criteria include:
o Identifies many relevant details, including obvious and less obvious details that
indicate the beliefs, conditions and meanings of the time
o Offers plausible and imaginative conclusions that are consistent with one or
more clues in the historical documents about the experiences and reactions
o Provides a full and realistic summary of their conclusions, with reasons why their
findings are grounded in historical facts and are not the result of a presentist
perspective.
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List words or phrases that describe what life was like for Japanese Canadians living in an
internment camp.
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On page 1, choose the five most powerful words or phrases that describe what life was like for
Japanese Canadians in internment camps. Remember to use the criteria to guide your decision
making.

Criteria for a powerful words and phrases

» Clear and interesting: Are the words and phrases easy to understand? Do they catch the
attention of the reader?

e Accurately describes details: Do the words or phrases accurately describe what life was
like in the camps, including the experiences and perspectives of Japanese Canadians?

» Creates pictures and feelings: Do the words and phrases help you imagine what
happened, understand the emotions people felt, and show what their relationships were
like?

Which words or phrases did you add or revise?

Why did you choose to make those changes?

Which words or phrases did you remove?

Why did you choose to make those changes?
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Steps
1. Choose at least one source that describes the experiences of Japanese Canadians who
were interned.
2. Note any details from the source that might help describe life in an internment camp.
Remember to look for obvious and less obvious details.
3. Think of words and phrases that accurately describe the experiences described in the
source.
Title of source What details in the source help | What words and phrases describe
describe life in internment life in internment camps?
camps?
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Lesson Inquiry Question

What were the significant impacts of interment for Japanese Canadians?

Lesson Challenge

Create a concept map that shows the direct and indirect impacts of internment
for Japanese Canadians.

Lesson Summary

In this lesson, students use details from primary and secondary sources to deepen their
understanding of the impacts of internment for Japanese Canadians. To begin the lesson,
students are introduced to the concepts of direct and indirect consequences by thinking
about the implications of staying up late to study for an exam. Next, students use the
concepts to guide their exploration of source documents and the selection of evidence of
the impacts of internment. Students then use the criteria for an important consequence to
select and describe important consequences of the internment of Japanese Canadians. To
conclude the lesson, students use their learning to create concept maps that describe
significant impacts of internment for Japanese Canadians.

Lesson Materials

e Activity Sheet A: Thinking About Consequences (1 copy for each group)

» Activity Sheet B: Examining the Consequences of the Internment (1 copy for each
student)

» Briefing Sheet A: Japanese Canadian Internment—What Happened? (From Lesson 1;
optional for this lesson)

= Source Collection A: Consequences of Japanese Internment (1 copy for each group)

» Activity Sheet C: Describing Important Consequences of Internment (1 copy for each
student)

Important Considerations

- The activities in this lesson have been designed to be completed in one hour but can
also be expanded for a more in-depth study of the long-term impacts of internment on
Japanese Canadians, including those who left British Columbia and work in sugar beet
farms or were taken to Prisoner of War camps.
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= This lesson includes a selection of primary and secondary sources and other resources
for student inquiry. The learning activities, thinking strategies, and criteria can also be
used with other primary and secondary sources that examine the effects of internment.

- This lesson includes references to historical human rights violations. Please be mindful
that these topics may connect to the experiences of many students. When preparing the
class to engage thoughtfully with past and present human rights violations consider the
approaches offered in the following resources:

o “Responding to Trauma in Your Classroom”
https://www.learningforjustice.org/magazine/spring-2016/responding-to-
trauma-in-your-classroom

= Some of the documents in this lesson contain historical language and content that
includes racist, stereotypical, or negative portrayals of Japanese Canadians. Be mindful
that for students of Japanese ancestry and other racialized students, experiences of
prejudice are ongoing. Preparing the class to engage thoughtfully with such views by
including consideration of how to address racist, stereotypical, or otherwise offensive
language in historical documents.

- Additional resources to support student understanding of cause and consequence, the
historical thinking concepts used in this lesson, can be found at:
o “Thinking About History” https://tc2.ca/resources/history

Start the Thinking

1. Organize your students into small groups (2-4 students) and provide each group with at
least one copy of Activity Sheet A (Thinking About Consequences). Begin by prompting
students to suggest possible consequences in this scenario:

e Concerned about an upcoming exam, a high school student stays up studying until
1:00am for three nights in a row before the exam.

2. Invite students to share their suggestions. As they share, explain that some
consequences flow immediately or directly from an event, while other consequences
are the result of a chain of events. Returning to the example, suggest that it may be
possible for there to be a trail of consequences from the decision to stay up late
studying for an exam. For example:

e Staying up late = misses the bus = parent drives student to school = arrives late >
hurries out of the car = is stressed about the exam — gets a lower grade

Share the following criteria and examples:

e Direct consequences are the immediate results of a situation. For example, bleeding
is a direct consequence of cutting a finger, feeling cold is a direct consequence of
going outside in the winter.

e Indirect consequences emerge because of a direct consequence and of other indirect
consequences. For example, staining one’s shirt with blood is an indirect
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3.

consequence of cutting a finger. If a man were denied entry to a fancy restaurant
because of his bloody shirt, this result would also be an indirect consequence of
cutting his finger.

Guide students’ attention back to their suggested consequences and prompt groups to
note any direct consequences in second ring/circle and any related but indirect
consequences in the outer ring/circle. Invite groups to share their decisions and thinking
with the class.

Share the lesson question and challenge, and briefly explain in this lesson they will
identify the significant direct and indirect consequences of internment on Japanese
Canadians during the era of the Second World War.

Provide each student with a copy of Activity Sheet B (Examining the Consequences of
the Internment). Encourage students to start their thinking by suggesting possible
consequences of internment for Japanese Canadians on their activity sheet. Consider
using one of the following sources to prompt student thinking:

e From Lesson 1, Briefing Sheet A: Japanese Canadian Internment—What Happened?

e From https://tc2.ca/products/japanese-internment-justified, the Teacher Notes
section

e “Japanese Canadian Internment”:
https://www.youtube.com/watch?v=C8TQTuMqM9g

Prompt students to note their suggestions on their activity sheets.

Invite students to share any consequences that they noted. As they share, invite
students to make a decision: which consequences or impacts of internment appear to
be particularly important or significant? Encourage students to circle any important
consequences on their activity sheets and assure students that they will be able to
revisit their initial decision during this lesson.

Grow the Thinking

1.

Organize students into small groups and provide each group with a copy of Source
Collection A (Consequences of Japanese Internment). Guide students’ attention to the
first source in the collection and briefly explain that on February 24th, 1942, the
Canadian government issued Order-in-Council P.C. 1942-1486 under the War Measures
Act, granting the government special powers. This order gave the government the
power to intern Japanese Canadians by legally and forcibly removing all people of
Japanese origin, including Canadian citizens, from a 100-mile protected area along the
British Columbia coast. As a result of this event, over 22,000 Japanese Canadians were
sent to internment camps and lost their homes, businesses, possessions, and freedoms.

Ask groups to think of any direct consequences that the order may have had on
Japanese Canadians on page one of Activity Sheet B. Students’ suggestions might
include:
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e Japanese Canadians were forced to leave their homes and go to Hastings Park or
other internment camps and could not enter, leave, or return to the area without
government permission

e The government controlled their businesses and jobs

e Their freedom of speech and communication was curtailed or removed

e Their possessions were taken (radios, vehicles, property, businesses)

e They were forced to deliver some of their possessions to the RCMP (boats, vehicles)

e The government could decide how and when to release them and their possessions

3. Encourage groups to share their suggestions with the class, and to revise their own lists
based on what they hear from others. As students share, guide students to page 2 of

Activity Sheet B. Prompt groups to note any direct consequences in second ring/circle

and any related but indirect consequences in the outer ring/circle. For example, ask

them to consider the social, economic, and political impacts that could result from each
direct consequence. Remind students to use the criteria for direct and indirect
consequences to guide their thinking.

4. Prompt students to share their decisions and thinking with the class. Indirect
consequences might include:
e Malnutrition and sickness
e Lack of privacy
e Living in unsanitary conditions
e Changes in schooling
e Anger and other emotions

5. Consider assigning or inviting groups to select other sources from Source Collection A
(Consequences of Japanese Internment). Ask groups to identify other consequences of
internment on Japanese Canadians described in the sources. Prompt students to note
these consequences on page one of Activity Sheet B.

6. Encourage groups to share their suggestions with the class, and to revise their own lists
based on what they hear from others. As they share, guide students to organize their
consequences on page 2 of Activity Sheet B using these steps:

e Record any direct consequences on the middle circle
* Note indirect consequences in the outer circle, locating it just outside the direct
consequence it best connects with (could be more than one direct consequence).

7. Prompt students to share their consequence maps with their groups, using the criteria
for direct and indirect consequences to check their consequence maps.

8. Guide students back to Activity Sheet A and their ideas about the direct and indirect
consequences of staying up late to study. Prompt students to make a decision: which
consequences were the most important?

9. Ask students to share their decisions and thinking with the class. As they share, use their
ideas to co-develop or present the criteria for determining an important consequence.
The criteria include:
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e Depth: How deeply felt or profound were the consequences of the event?

e Breadth: How widespread were the impacts of the event? How many areas of life or
people were impacted?

e Duration: For how long were the consequences of the event felt?

Invite students to revisit their initial decisions, this time using the criteria to describe

one important direct and one indirect consequence.

10. Provide each student with a copy of Activity Sheet C (Describing Important Consequences
of Internment). Inform students that their next task is to use the criteria to describe why
consequences of internment were important. Prompt students to review the
consequences from Activity Sheet B and to select one direct and one indirect
consequence that matches each of the criteria from Activity Sheet C. For example,

e Confiscation of businesses and property could be a direct consequence that had a
long duration

e Loss of income and lower standard of living could be an indirect consequence that
with long duration

Note that the focus of using the criteria is not to rank or choose the most important

consequence but instead to accurately describe why the internment and the

consequences were historically important and significant.

Reflect on the Thinking

1. Invite students to share their decisions and thinking about important consequences with
the class. As they share, guide a discussion about the consequences of internment by
posing questions such as:

e How much did students’ initial thinking about the important consequences of
internment change or stay the same during the lesson?

e How might students’ descriptions of important consequences help us better
understand why the internment of Japanese Canadians was such a significant
historical event?

2. Organize students back into groups and invite them to share their ratings and decisions
with the other members of their group. Encourage them to indicate which consequence
had the most significant impact, and explain their thinking.

3. To conclude the lesson, encourage students to reflect on what the consequences of
internment might help teach or reveal about other human rights injustices and
atrocities.

Possible Extensions and Modifications

= Invite students to describe which impacts and effects of internment should be known by
all people in Canada. Students could use the historical thinking concept of cause and
consequence and the criteria for describing important impacts to guide their decision
making.
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What are the possible consequences?
Read the scenario and think of as many possible consequences of the student’s actions as you can.
Scenario: Concerned about an exam that they will write later in the week, a high school student
stays up studying until 100am for three nights in a row before the exam.

Possible consequences of the student’s actions:

Staying up
late to study

for an exam
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What were some consequences of internment on Japanese Canadians?

The different types of consequences
Direct consequences are the immediate results of a situation.
Indirect consequences emerge because of a direct consequence and of other indirect consequences.

Direct consequences can be fairly easy to identify, but it is often the indirect consequences that have
the most far-reaching effects. In the case of the internment, a direct consequence was forcing
Japanese Canadians from their homes and business to live internment camps. The related indirect
economic impacts of internment had long-lasting effects for many generations of Japanese Canadians.
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The internment of
Japanese Canadians

NIKKEI { 2
Q]7 MEMORIAL Lesson 3: What Were the Impacts? 7 k=

4 ' CENTRE



Criteria for important consequences My example of an important consequence
of the internment

Depth of impact Direct consequence:
How deeply felt or profound were the
consequences?

Example: The impact of World War Il
was felt extremely deeply because as
many as 85 million people died as a Indirect consequence:
direct result of the war and many

others were injured and left homeless.

Breadth of impact Direct consequence:
How widespread were the impacts?

Example: The impact was widespread
since it affected all of Europe and
North America, and much of Asia and

northern Africa. Indirect consequence:
Duration of impact Direct consequence:
How long-lasting were the

consequences?

Example: The war lasted six years but
the consequences were felt for many

years dfter it ended Indirect consequence:
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Lesson Inquiry Question

How adequate were the government’s responses to the internment of Japanese
Canadians?

Lesson Challenge

Rate the adequacy of the Canadian government’s responses to the injustices of
the internment of Japanese Canadians.

Lesson Summary

In this lesson, students rate the adequacy of government responses to the internment of
Japanese Canadians during the era of the Second World War. To begin the lesson, students
examine a response to a school-based scenario and, using criteria for an adequate response,
judge its adequacy. Guided by these criteria, students consider the adequacy of the Canadian
government’s responses to Japanese Canadian internment. To conclude the lesson, students
consider how the government might continue to improve on its efforts to respond to the
injustice of Japanese Canadian internment.

Lesson Materials

» Activity Sheet A: Rating the Adequacy of a Response (one copy for each pair of students)

» Activity Sheet B: Thinking About Responses to Internment (one copy for each student)

» Briefing Sheet A: Background to Japanese Canadian Internment (one copy for each pair
of students)

» Activity Sheet C: Rating the Response to Internment (one copy for each student)

- Briefing Sheet B: Response to Japanese Canadian Internment (1 copy for each small

group)

Important Considerations

« This lesson is best positioned after students have completed Lessons 1,2, and 3 of this
resource as it draws upon understanding the events of the internment, the experiences
of internment, and the direct and indirect consequences for Japanese Canadians.

= This lesson includes a selection of primary and secondary sources and other resources
for student inquiry. The learning activities, thinking strategies, and criteria can also be
used with other primary and secondary sources that examine the effects of internment.

» This lesson includes references to historical human rights violations. Please be mindful
that these topics may connect to the experiences of many students. When preparing the
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class to engage thoughtfully with past and present human rights violations consider the
approaches offered in the following resources:

o “Responding to Trauma in Your Classroom”
https://www.learningforjustice.org/magazine/spring-2016/responding-to-
trauma-in-your-classroom

» Some of the documents in this lesson contain historical language and content that
includes racist, stereotypical, or negative portrayals of Japanese Canadians. Be mindful
that for students of Japanese ancestry and other racialized students, experiences of
prejudice are ongoing. Preparing the class to engage thoughtfully with such views by
including consideration of how to address racist, stereotypical, or otherwise offensive
language in historical documents.

- Additional resources to support student understanding of cause and consequence and
ethical judgment, the historical thinking concepts used in this lesson, can be found at:
o “Thinking About History” https://tc2.ca/resources/history

Start the Thinking

1. Organize students into pairs and provide each student with a copy of Activity Sheet A
(Rating the Adequacy of a Response). After reading the fictional scenario about a
student who is punished for bringing pills to school that were incorrectly identified as
illegal drugs, invite students to make a decision: how adequate was the vice principal’s
response to the false accusation?

2. Invite students to share their ratings and reasoning with the class. As students share,
use their ideas to co-create or provide the criteria for an adequate response. An
adequate response would include:

e sincere and full admission: The response includes a public apology that admits and
acknowledges any mistakes and, where necessary, exposes any intentional
wrongdoing;

e appropriate support: The response includes Appropriate assistance and/or
compensation for damages done, including the negative experiences and
consequences for the victims, their families and descendants;

e prevention potential: The response examines why the event happened and takes
action to build public awareness and avoid future injustices; and

e respectful consideration: the response acknowledges and respects everyone who
was affected and doesn’t create new victims or ignore previous victims.

Consider recording the criteria for use later in this lesson.

3. Ask students to revisit their initial ratings, this time using the criteria for an adequate
response to guide their thinking. Encourage groups to share their new decisions and
thinking with the class, and prompt them to reflect on how much their thinking may or
may not have changed.
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4. Briefly explain that in history, we are often called upon to make ethical judgements of
the adequacy of the actions of governments and public officials. This can be more
challenging than judging a situation like the vice principal’s response because we must
be sensitive to the differing values and knowledge that existed at the historical time. It
would be unfair to judge the actions of people in the past for things they did not know
about or did not consider as important as we might in the present time. At the same
time, the actions of people in the past cannot simply be excused because they are in the
past.

5. Share the lesson question and challenge and inform students that they will rate the
adequacy of the Canadian government’s responses to the injustices of the internment of
Japanese Canadians.

6. Provide each student with a copy of Activity Sheet B (Judging the Response to Japanese
Canadian Internment). Encourage students to reflect on what they have previously
learned about the injustices and consequences experienced by Japanese Canadian
before, during and after internment. Prompt students to note these details in the top
section of Activity Sheet B.

7. Invite students to make an initial decision: how adequate were the Canadian
government’s responses to the injustices of the internment of Japanese Canadians?
Prompt students to use the rating scale in the “My first thoughts” section of the activity
sheet and remind students to use the criteria for an adequate response. Encourage
students to provide reasoning for their ratings, assuring them that they will be able to
revisit their ratings throughout this lesson.

Grow the Thinking

1. Organize students into small groups (2-4 students) and provide each group with a copy
of Briefing Sheet A (Background to Japanese Canadian Internment). Instruct students to
note any injustices and consequences of internment for Japanese Canadians in the top
section of Activity Sheet B. Invite groups to share the findings with the class.

2. Provide each group with a copy of Briefing Sheet B (Response to Japanese Canadian
Internment) and each student with a copy of Activity Sheet C (Rating the Response to
Internment). Ask groups to look for details for each of the criteria that can help
determine the adequacy of the Canadian government’s responses to Japanese Canadian
internment. Remind students that details about a government response might help be
used to describe why the response may have been both adequate and inadequate. For
example:

e Students might suggest that Prime Minister Muroney’s apology in the House of
Commons may help meet part of the criterion of a sincere and full admission;
however, the Prime Minister did not acknowledge that any intentional wrongdoings
were committed.

3. Invite groups to share their decisions and thinking with the class. As they share, prompt
groups to use the rating scale on page 2 of Activity Sheet rate the adequacy of
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government responses to the injustices of internment. Suggest to students that when
judging government responses they should assess more than the adequacy of the
apology; they may also consider compensation for loss, proposed education programs,
legislative protection, fact-finding initiatives, and any other aspects of the response.

4. Ask groups to share their ratings and thinking with the class. As groups share, prompt
students to revisit Activity Sheet B and their initial rating of government responses to
the injustices of the internment of Japanese Canadians. Encourage students to work
independently, using both the criteria and the evidence they’ve gathered to judge the
adequacy of the Canadian government’s response to Japanese Canadian internment.

Reflect on the Thinking

1. Instruct students to return to Activity Sheet A and their rating of the vice principal’s
response to the false accusation. Prompt students to suggest how the response might
have been improved, reminding them to use the criteria for an adequate response to
guide their thinking.

2. Invite students to share their suggestions with the class. As they share, inform students
that their final task is to suggest how the government might have improved the
response to the injustices of Japanese Canadian internment.

3. Guide students’ back to Activity Sheet C. Ask groups to use what they have learned to
suggest possible improvements in the right-hand column following these steps:

o Ensure ratings and suggested improvements are reasonable, given what is
known about the official response and the actions taken to redress this injustice.

o Ensure the evidence in support of the ratings is accurate, clearly relevant, and
comprehensively includes the important facts for each criterion.

4. Encourage groups to share their suggested improvements with the class.

5. To conclude the lesson, invite students to suggest what important lessons about
responding to human rights injustices might be learned from the internment of
Japanese Canadians.

Possible Extensions and Modifications

» Use the thinking strategies and criteria included in this lesson to rate Canadian
government responses to other human rights injustices (e.g., Chinese Head Tax,
Residential Schools, Komagata Maru, internments during the First World War)

- Explore which approaches and strategies used by Japanese Canadians and supporters
were the most influential in persuading the government to take action and respond to
the injustices of internment.

- Consider asking students to draft a letter addressed to a government official that either:

o Expresses appreciation and explains why the government response is adequate:
o Explains the inadequacy of the response and offers recommendations on the
actions required to make proper amends; or
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o Expresses appreciation for what is adequate about the government’s response
and makes recommendations on actions required to make full amends.
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Falsely Accused

Marcus had a pounding headache one morning before school. Not wanting to miss a day,
especially with a big science presentation that afternoon, he took two aspirin. His mom, noticing
he still didn’t look great, poured a few more into a small sandwich bag and handed it to him. “If it
gets worse, take a couple more later,” she said. “Make sure you let someone at the office know |
sent them with you.”

At school, Marcus stopped by his locker between classes. He grabbed the bag of pills and slid it
into the pocket of his hoodie, planning to take it to the office and ask if he could take another
dose after lunch. Just as he zipped up, a teacher doing hall duty passed by and caught a quick
glimpse of the plastic bag. The teacher paused but didn’t say anything directly to Marcus.

Within an hour, Marcus was called to the office of the vice principal, Ms. Rivera, who asked him
to empty his pockets. Confused, Marcus complied. He pulled out the bag, and Ms. Rivera
examined it.

“Can you explain what these are?” she asked.

“They’re just aspirin. | had a bad headache this morning. My mom gave them to me.”
“Did your mother send a note or contact the school?”

“No. She just told me to ask someone here if | needed more later.”

Ms. Rivera left the room. When she returned, she said the front office had checked and found no
call or note from his mom. Since the pills were unmarked and in a plastic bag, and a staff member
had reported seeing Marcus handling them in the hallway, the school needed to take the
situation seriously. The district’s policy prohibited any student from carrying medication, even
over-the-counter types, without proper documentation.

Marcus tried to explain again, but the message was clear: they didn’t know for sure what the pills
were, and he’d have to wait while it was “looked into.” His mom was called, but she didn’t pick
up because she was in a work meeting with her phone on silent. Marcus was told to wait in the
front office while the situation was sorted out. Time dragged. Lunch came and went. He missed
his science presentation. He sat in a chair near the secretary’s desk, feeling more anxious with
every passing minute.

Meanwhile, the rumor mill got to work. By the time the bell rang for sixth period, half the school
had heard some version of the story. One student said they saw Marcus pulled out of class.
Another claimed he had drugs in a plastic bag. Someone posted a blurry photo of Marcus sitting
in the front office, captioned “Busted??” on social media.
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When Marcus finally saw his mom after school, she was furious—not at him, but at the school.
She confirmed everything on a call with Ms. Rivera, and later dropped off the original bottle of
aspirin as proof. The next day, test results from a pharmacy verified that the pills were exactly
what Marcus had said.

Two days later, Marcus’s parents received the following letter from the school:

Dear Mr. and Mrs. Walker,

We would like to follow up with on the incidents related to the pills that Marcus brought
to school. While we are sorry for inconvenience that was caused, we have determined that
school staff followed all school district safety policies.

We suggest that in the future any medications brought to school be clearly labeled and
accompanied by a note or prior communication from a parent or guardian. While
Marcus’s intentions were completely understandable, bringing unlabeled medication in a
plastic bag can understandably raise concerns in a school setting. We will review our
procedures to ensure better communication and care in situations like this.

Sincerely
Ellen Rivera, Vice Principal

How Adequate Was the Response?
Judge the adequacy of the vice principal’s response to the false accusation using the following scale.

5. The response was much more than required | Reéasons that support your rating

4. The response was a little more than required

3. The response was what was required

2. The response was a little less than required

1. The response was much less than required
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What injustices were caused by the internment of Japanese Canadians?

My first thoughts:
How adequate were the government’s responses to the injustices of internment?

Reasons that support my rating
5. The response was much more than required

4. The response was a little more than required
3. The response was what was required
2. The response was a little less than required

1. The response was much less than required

My final thoughts:
How adequate were the government’s responses to the injustices of internment?

Reasons that support my rating

5. The response was much more than required
4. The response was a little more than required
3. The response was what was required

2. The response was a little less than required

1. The response was much less than required
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Criteria for an adequate Reasons why it may be Reasons why it may How could the response be
response adequate not be adequate improved?

Sincere and full admission
A public apology that
admits and acknowledges
any mistakes and, where
necessary, exposes any
intentional wrongdoing.

Adequate support
Appropriate assistance
and/or compensation for
damages done, including
the negative experiences
and consequences for the
victims, their families and
descendants.
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Criteria for an adequate Reasons why it may be Reasons why it may How could the response be
response adequate not be adequate improved?

Prevention potential

The response examines why
the event happened and takes
action to build public
awareness and avoid future
injustices.

Respectful consideration
The response acknowledges
and respects everyone who
was affected and doesn’t
create new victims or ignore
previous victims.

How adequate were the government’s responses to the injustices of internment?

Reasons that support the rating
5. The response was much more than required

4. The response was a little more than required
3. The response was what was required
2. The response was a little less than required

1. The response was much less than required
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Lesson Inquiry Question

What are the most meaningful ways to educate the public about the internment of
Japanese Canadians?

Lesson Challenge

Propose a design for a meaningful display that commemorates the Canadian
government’s internment of Japanese Canadians during the era of the Second

World War.

Lesson Summary

In this lesson, students propose the design for a meaningful display that commemorates the
government’s internment of Japanese Canadians. To begin the lesson, students examine
existing memorials and develop criteria for meaningful commemorative displays. Working in
small groups, students then use the criteria to examine other commemorative displays and to
suggest possible improvements. Students then create a for a commemorative display that
would educate Canadians about the causes, key events, consequences, and lessons learned
from the Canadian government’s internment of Japanese Canadians during the era of World
War Il.

Lesson Materials

Source Collection A: Existing Commemorative Displays

Activity Sheet A: Describing a Commemorative Display (at least three copies for each pair of
students)

Activity Sheet B: Designing a Meaningful Commemorative Display (one copy for each
student)

Various art supplies such as poster board, modelling clay, and/or access to computers for
the commemorative displays students choose to create (e.g., poster, monument, plaque)

Important Considerations

This lesson is best positioned after students have gained a basic understanding of the
events of the Japanese Canadian internment and the impacts of internment on those who
were interned.
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- This lesson includes a selection of primary and secondary sources and other resources for
student inquiry. The learning activities, thinking strategies, and criteria can also be used
with other primary and secondary sources related to the internment.

» This lesson includes references to historical human rights violations. Please be mindful that
these topics may connect to the experiences of many students. When preparing the class to
engage thoughtfully with past and present human rights violations consider the approaches
offered in the following resources:

o “Responding to Trauma in Your Classroom”
https://www.learningforjustice.org/magazine/spring-2016/responding-to-
trauma-in-your-classroom

 Some of the documents in this lesson contain historical language and content that includes
racist, stereotypical, or negative portrayals of Japanese Canadians. Be mindful that for
students of Japanese ancestry and other racialized students, experiences of prejudice are
ongoing. Preparing the class to engage thoughtfully with such views by including
consideration of how to address racist, stereotypical, or otherwise offensive language in
historical documents.

- Additional resources to support student thinking about historical commemorations can be
found at:
o “Thinking About Historical Commemorations”
https://www.tc2.ca/products/thinking-about-historical-commemorations

Start the Thinking

1. Begin the lesson by digitally displaying or providing students with the first two images from
Source Collection A (Existing Commemorative Displays). Briefly inform students that the two
images are from the Nikkei Internment Memorial Centre Historic Site in New Denver, British
Columbia. The site is the location of a former internment camp and features a Japanese
ornamental garden, artifacts from the internment, and three cabins in which internees live.
The centre was created as a memorial and commemoration to honour the Japanese
Canadians who were interned during the era of the Second World War.

2. Encourage students to examine details of the images. Ask students to suggest what details
or aspects make Nikkei Internment Memorial Centre Historic Site a particularly meaningful
memorial.

3. Invite students to share their thinking with the class. As they share, use their thinking to co-
develop or present the criteria for a meaningful commemoration. A meaningful
commemoration:

- describes important aspects of the event that all people should know, including details
about the harms and impacts of the event or injustice;

- communicates a powerful message or feeling;

- uses interesting and important symbols, images, or objects; and

- highlights people’s actions, resilience, or resistance.
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Consider displaying the criteria for use throughout the lesson.

4. Organize students into pairs and provide each group with a copy of Activity Sheet A
(Describing Commemorative Displays). Ask groups to revisit the images of the Nikkei
Internment Memorial Centre Historic Site, this time looking for details that match the
criteria (additional details can be found at https://www.nikkeimemorial.ca/). Invite groups
to share their thinking with the class.

5. Explain to students that, like public education campaigns, memorials and commemorations
are also intended to shape how people think about a person or an issue. They may be
intended to illustrate the significance of a person or event and ensure they are
remembered. In the case of historical injustices, a memorial or commemoration may also
seek to illustrate the cause of the harm, allocate responsibility, highlight the resilience of
targeted groups, or may be commissioned by a government or organization to make
amends. Often, the goal is to educate the public so such injustices will not occur again.
These memorials or commemorations can take various forms but they often have a central
message, use visuals, and present information in ways that leave lasting impacts.

6. Share the lesson question and challenge and inform students that in this lesson they will
design a commemorative display to educate the public about the injustices of internment
and ideally prevent future injustices from occurring.

7. Provide each student with a copy of Activity Sheet B (Designing a Meaningful
Commemorative Display). Prompt students to reflect on what they’ve learned about the
internment of Japanese Canadians and how they might help other people better
understand the injustice. Encourage students to use the activity sheet to begin the design of
their memorial. Assure students that they will be able to revisit their initial thinking
throughout this lesson.

Grow the Thinking

1. Provide pairs with at least one additional copy of Activity Sheet A. Assign or have groups
select at least one of images from Source Collection A. Ask groups to identify details (if any)
from the pictured memorials that meet the criteria for a meaningful memorial (provide
groups with additional copies of Activity Sheet A if needed).

2. Invite groups to share their thinking with the class. As they share, prompt groups to suggest
how the display might be refined or changed to better meet the criteria for a meaningful
memorial. Instruct groups to note their suggestions on their activity sheet, reminding them
to use the criteria to guide their thinking.

3. Prompt groups to share their suggestions with the class. As they share, guide students to
revisit their initial design ideas on Activity Sheet B. Encourage students to use ideas from
the class discussion to refine their initial designs.

4. Explain to students that they are now ready to design their meaningful commemorative
displays of Japanese internment. Guide students’ attention to page 3 of the activity sheet
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and encourage them to follow these key steps (additional detail included in the activity
sheet):

e choose a sub-topic within the larger topic of Japanese internment

e identify any features that will communicate important details

e decide on a format for the commemorative display

5. Remind students that their task is to a create a meaningful commemoration and encourage
students to choose a format that most effectively communicates important information and
ideas. While their design may differ from other students’ designs in terms of content and
format, all designs should meet the criteria for a meaningful commemoration.

6. Encourage students to continue using Activity Sheet B to plan their design.

7. Organize students into pairs and provide each student with another copy of Activity Sheet
A. Prompt students to use the activity sheet to provide feedback and guidance on their
partner’s draft design. Remind students to summarize the contents of the display and then
comment on positive aspects before suggesting possible improvements for each of the
criteria to create a powerful commemorative.

8. Provide students with the opportunity to revise and rework their plans for their displays
based on peer feedback. Then, invite students to create their display either digitally or
physically using the supplies provided.

Reflect on the Thinking

1. To conclude the lesson, guide a discussion about the internment and meaningful
commemoration by posing questions such as:

e What are the most important reasons for continuing to make sure that all people know
about the internment of Japanese Canadians?

e Which qualities or features of commemorations and memorials may make them more
effective than other forms of education?

e How might commemorative displays help reduce the likelihood of similar human rights
injustices?

Possible Extensions and Modifications

e When all commemoratives are complete, create a class display and invite other classes or
community groups to visit the displays.

e Students might use the strategies and criteria from this lesson to assess and/or create
displays commemorating other events and injustices in their community.
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Title of display:

Criteria for a What parts or aspects of display What might be done to improve the
meaningful meet the criteria? display?
commemorative
display

Captures important
aspects or details
about the event

Communicates a
powerful message or
feeling

Uses interesting
symbols and images

Is clear about the
impact of harm

Highlights people’s
resilience or
resistance
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Important background information:

Powerful, central message or feeling:

Interesting and relevant features, symbols, or images:

Information about the impacts of harm:

Examples of resilience or resistance:
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Use the space below to plan or sketch your commemorative display.
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Key steps My planning
Choose an important or significant sub-topic
within the larger topic of Japanese internment.
Possible sub-topics include:
® The impounding of fishing boats or other
personal property prior to internment
® Anti-Asian riots in Vancouver prior to internment

® Conditions at Hastings Park where internees
were held

* Women’s experiences during internment
e Children’s experiences during internment
® The prisoner of war camps

e Work done by interned Japanese Canadians (e.g.,
road workers, workers on sugar beet farms

® Experiences at a specific internment camp

Choose key features that will communicate
important details. These can include:

® Photographs, letters, and other documents
e Artifacts and other objects

e Symbols, artwork, and/or audio-visuals

Decide on a format for the commemorative

display. Options include:

® Visual display or poster

® Web page or infographic

e Slide deck

® Social media post

e A model of a statue, park, garden, or display
installation of items and artifacts and
accompanying text for signage.

Criteria for a meaningful commemoration

A meaningful commemoration:

e describes important aspects of the event that all people should know, including details about the
harms and impacts of the event or injustice;

e communicates a powerful message or feeling;

e uses interesting and important symbols, images, or objects; and

e highlights people’s actions, resilience, or resistance.
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LEARNING FROM INJUSTICE: THE INTERNMENT OF JAPANESE
CANADIANS — A COLLECTION OF SLIDES AND LEARNING
MATERIALS

In addition to the five lesson plans, this resource also includes three slide decks. The slide decks
have been designed to introduce the topic of internment and invite learners to think about
what Japanese Canadian teens may have felt and experienced during internment. The slide
decks can support the five lessons or used on their own. The slide decks also feature images
and details of the NIMC, bringing a little of the NIMC to learners who may not have the
opportunity to visit in person.

The slide decks are self-contained, each focusing on developing understanding of the events,
experiences, and consequences of internment. If taught individually, these activities are ideally
suited for introducing and exploring historical events. As components of a unit of study, these
lessons invite critical inquiry into a wide range of topics and issues relating to the experiences
of Japanese Canadians and the impact of the internment operations. While the lessons have
been designed to be completed in one class period, the individual parts of each lesson could be
taught over multiple days and sessions.
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